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Abstract 
There are fast changing processes happening in modern society. Both social and individual requirements for education are 
increasing, where a special role is attributed to the teachers’ education and further development. Personal readiness for activities 
has a significant importance in one’s life. Teachers must possess high level of competences to provide their students with the 
necessary level of education. Professional knowledge and skills are the prerequisites for further successful work which do not 
directly determine the subject’s activity. The active position depends on the motivation system, attitude towards tasks, content of 
activity, and object.  
Readiness components are interrelated; however, there exists a definite hierarchy among the components according to their 
importance. Positive attitude towards work is a key component in the structure of readiness. During their studies, the students 
acquire the basis of professional proficiency. Readiness for the professional activities at the level of professional proficiency is 
determined by professional skills, which are more flexible than abilities, because performance is characterized by awareness with 
a possible transition to creativity. The article comprises the substantiation of the concept of readiness for the pedagogical 
activities. There had been described the indicators and methodology for the determination of readiness for the pedagogical 
activities. The author has described the procedure for the assessment of indicators and methodology. 
KEYWORDS: practice, readiness for the pedagogical activities, assessment procedure. 
Introduction 
During one’s lifetime, an individual integrates into different environments. However, a human being is 
not only a part of environment, but he also interacts with it. If one of the significant tasks of interaction 
between people and environment is the formation and development of a personality, then we can consider 
this environment to be educational (Briede, Pēks, 1998). Educational environment begins, where the 
student and the educator meet, where certain links and attitudes are established between separate elements 
of such environment. For pedagogy students these are the environments of higher educational 
establishments and schools, where the readiness for professional activities is developed.  
Materials and Methods 
Research aims: assessment of the system of indicators for the readiness of pedagogical activities, 
determination, by means of developed methodology, the development of readiness for the pedagogical 
activities in the school environment during the practice, while moving from one stage of practice to the 
next one; assessment of methodology by experts. 
Research problem: Is the system of assessment indicators of the readiness for pedagogical activities, 
their division according to the levels of practice and the questionnaire valid, corresponding to the research 
aim? 
Research methods: data obtaining methods – survey of experts; method of expert opinion; methods 
of data mathematical processing – Chi-square criterion, the Friedman test for the determination of the 
coefficient of experts’ unanimity by means of SPSS.  
Research stages: division of indicators according to the levels of school environment; development of 
methodology; research performed at 4 higher educational establishments; expertise. 
Results and Discussion 
Readiness for the professional activities consists of the set totality of qualities, which are the result of 
amassed positive experience and the inner potential of successful pedagogical performance, as well as the 
situation of resources for the purposeful actions that emerges and develops within the process of teacher 
education, while interacting with the real educational environment of a school (Katane, Baltušīte, 2007). 
We identify two components in the readiness for the pedagogical activities: psychological readiness and 
competence readiness (Fig.1). 
 
Fig.1. Readiness for the Pedagogical Activities (Baltušīte, 2009) 







Category ‘readiness for the professional activities’ in the education of educators is very complicated 
and varied. It comprises conceptual meaning of several types of readiness for professional activities 
(Katane, Baltušīte, 2007a; Baltušīte, Katane, 2007b; Baltušīte, 2008; Балтушите, 2009). 
Pedagogical practice is a practical training on teaching and educational issues for the reinforcement of 
theoretical knowledge, acquisition of skills and abilities necessary for the teacher’s professional activities. 
At a higher educational establishment this process usually is supervised by an experienced educator and is 
an element of a study program (Pedagoģijas terminu skaidrojošā vārdnīca, 2000). 
In the modern world, an individual faces new and rapidly changing situations that require the complex 
approach to the dealing with problems, but this, in its turn, stipulates a demand for new knowledge and skills. 
The conception of pedagogical practice was developed by Irena Katane, associated professor at the Institute 
of Education and Home Economics, in 2004. The theoretical substantiation of the conception is educational 
ecology (Katane, 2006; Katane, 2007). In conformity with the conception there were also planned the stages of 
practice, on the basis of conclusion that school environment is multifunctional and multilevel according to 
dyads – starting from the observation dyad up to the leading dyad at the stage of independent performance 
(Bronfenbrenner, 1996; Vorobjovs, 1993; Петровский, 1990). The scientist identified the following dyads in 
the stages of practice (observation dyad – during the observation practice in the study environment; co-
operation dyad – during the assistance practice – in the study and pedagogical environment and the leading 
dyad – during the practice of independent performance – at all levels of school environment).  
In the course of time the model of practice has been improved and now it consists of three modules, 
which had been supplemented by methodological, technological and additional specialty (Informatics, 
Visual Art) practice (Table 1).  
 
Table 1. The Zones of Students’ Competences According to the Levels of School Environment and Stages 
within the Practice (Baltušīte, 2011) 
 
       The stage of cooperation   
                    between a student   
                  and the supervisor of  
                                     practice   
 





2. Assistance practice 
and technologies 
(totality of dyads) 
3. Educator in the 
school environment 
(triads) 
1st level. Environment of formal studies    
2nd level. Pedagogical environment    
3rd level. Educational environment    
 
During each practice there are the main and the subordinate levels of school environment identified. 
These levels are related to each stage of pedagogical practice (during the first stage — observation practice 
— the student’s attention is focused on the methodology of subject teaching, but indirectly the student faces 
the pedagogical and educational environment (environment of studies is colored in blue in Table 1, whereas 
the subordinate environments are showed in yellow; at the second stage of practice the student continues to 
improve his/her own competences in the environment of studies and more specifically gets acquainted with 
the pedagogical environment, as well as at this stage faces the educational environment more than at the first 
stage, but the interaction with it is indirect; at the third stage of practice the student develops his/her 
competences in the study and pedagogical environment, but there is an increase of the proportion of 
activities carried out in the educational environment). According to U. Bronfenbrenner (Bronfenbrenner, 
1996), the cooperation, started in the dyad, at the next stages of performance develops not only dyads, but 
also triads, which could be attributed to the second stage of practice. During the practice, the student 
cooperates not only with the supervisor of practice, but also with other teachers.  
During the pedagogical practice, the prospective teacher, still being a student of a higher educational 
establishment, interacts directly with the environment of his/her professional activities. Therefore the 
pedagogical practice has a particular significance within the process of prospective teacher’s professional 
development. During the practice, the student learns to apply knowledge, acquired as a result of 
theoretical studies, for the pedagogical work, within the process of professional development, developing 
his/her pedagogical proficiency, where particularly important is professional competence. During the 
pedagogical practice, the student develops his/her own attitude towards the chosen profession; within the 
process of professional identification, the affiliation to the educator’s profession, a school as an 
educational environment is developed.      
In order to assess the development of students’ readiness for pedagogical activities, we developed the 
methodology for the determination of levels of readiness for the pedagogical activities. The 
methodology comprises 77 assessment indicators according to the environmental levels (environment of 
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studies (30 indicators), pedagogical environment (31 indicators), and educational environment (16 
indicators)). Each indicator is assessed starting from 1 up to 4 points — starting from I would like and I 
can aspects at each stage of practice, starting from the practice of independent performance up to 
observation practice, calculating the results also at the transitional period – after the assistance practice. 
In order to assess the readiness for the pedagogical activities, we developed the methodology for the 
determination of levels. This methodology comprises seven levels of readiness for the pedagogical activities 
(very high level of readiness (529 – 616), high level of readiness (441 - 528), above the average level of 
readiness (353 – 440), average level of readiness (265 - 352), below the average level of readiness (177 – 
264), low level of readiness (89 - 176), and very low level of readiness (1 – 88). These are the edges of the 
obtained ranking sums of both readiness components. We developed the edges of the obtained ranking sums 
according to components separately (very high level of readiness (265 - 308), high level of readiness (221 - 
264), above the average level of readiness (177 - 220), average level of readiness (133 - 176), below the 
average level of readiness (89 - 132), low level of readiness (45 - 88), and very low level of readiness (1 - 44). 
On the basis of these indicators to be applied for the assessment of readiness for the pedagogical 
activities, we developed a questionnaire that we used for research purposes in 2009 and 2010.   
On the basis of the characterization of significance and validity level, we found out the changes in the 
indicators within the period of time from the observation practice until the practice of independent 
performance. We found out changes in the psychological readiness and competence readiness for the 
pedagogical activities (see Table 2). 
 
Table 2. Development of Latvia University of Agriculture Students’ Readiness for the Pedagogical Activities 
in the School Environment (Psychological Readiness and Competence Readiness) 
   
Number of 
indicators 







Indicators of the significance of 
differences 
PR CR 
PR CR PR CR PR CR 
Exceptionally significant 
differences 
32 27 16 11 12 12 4 4 
Very significant differences 11 14 3 6 4 5 4 3 
Significant differences 14 19 7 6 6 11 1 2 
Differences had been identified 10 5 2 1 3 1 5 3 
Weak correspondence 4 8 1 3 2 2 1 3 
Moderate correspondence 4 3 1 3 2 0 1 0 
Good correspondence 2 1 0 0 2 0 0 1 
 Legend in the table: PR – psychological readiness, CR – competence readiness.   
 
In Table 2 we can see that, in comparison to the observation practice, at the end of the practice of 
independent performance it is possible to find exceptionally significant differences in the self-assessment 
of 32 indicators concerning the psychological readiness; very significant differences we can find in the 
self-assessment of 11 indicators; significant differences — in the self-assessment of 14 indicators; 
differences had been identified in the self-assessment of 10 indicators; weak and moderate 
correspondence we can find in the self-assessment of 4 indicators and there are no changes in the self-
assessment of two indicators. 
Similarly we analyzed the changes in the self-assessment of indicators from the aspect of competence 
readiness. We found that only in 4 indicators there is a correspondence, in the other 73 indicators we could 
observe differences of different level. It is possible to see in Table 3 that in comparison to the observation 
practice, at the end of the practice of independent performance it is possible to find exceptionally significant 
differences in 27 indicators; very significant differences we can find in 14 indicators; significant differences 
— in 19 indicators; differences had been identified in 5 indicators; weak correspondence is in 8 indicators 
and moderate correspondence we can find in 2 indicators and there are no changes in one indicator. Thus 
our developed methodology enables to assess the dynamics of readiness for the pedagogical activities from 
the aspect of time concerning the students of the study programs Home Environment and Informatics in 
Education / Home Environment and Visual Art in Education.   
The data we assessed for all four higher educational establishments, where the research was 
performed. The comparative analysis was carried out in order to verify the application of our 
methodology at other higher educational establishments.   
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Table 3. The Dynamics of Students’ Psychological Readiness and Competence Readiness during Practice  
in the School Environment, the Results being Showed according to Higher Educational Establishments 
 
Number of indicators according to higher educational establishments 
Latvia University 
of Agriculture 
X1 X2 X3 
Indicators of the 
significance of 
differences 
PR CR PR CR PR CR PR CR 
Exceptionally significant 
differences 
32 27 0 0 1 2 0 1 
Very significant 
differences 
11 14 1 0 1 4 0 3 
Significant differences 14 19 4 13 22 28 0 6 
Differences had been 
identified 
10 5 2 1 22 21 2 10 
Weak correspondence 4 8 10 21 22 12 4 24 
Moderate correspondence 4 3 32 17 7 7 8 23 
Good correspondence 2 1 28 25 2 3 63 10 
 
When comparing the dynamics of the readiness for the pedagogical activities with other higher 
educational establishments, which is showed in Table 3, we can see that the changes in the indicators 
regarding the significance can be observed for the higher educational establishment X2, which also 
organizes pedagogical practice in three stages, but it does not show the real dynamics of students from 
other higher educational establishments, when assessing the practice models or conceptions of other 
higher educational establishments. Thus it is impossible to apply our developed methodology, when 
assessing the particular dynamics of readiness in the course of time.  
But for the assessment of final results concerning the readiness for the pedagogical activities our 
developed methodology may be applied, because it is based on the standards of a teacher’s profession and 
European requirements that should be set for the teachers. It is proved by the self-assessment indicators of 
the median of psychological readiness and competence readiness according to higher educational 
establishments (Table 4).     
In Table 4 we can see that the self-assessment median indications of psychological readiness (PR) and 
competence readiness (CR) indicators for the respondents from all higher educational establishments are 
mostly within the range from 4 to 3 points. It shows that the levels of readiness for the pedagogical 
activities are high and higher than average. The respondents from all higher educational establishments 
are motivated to perform pedagogical activities within the scope of their competences, which they 
assessed according to the above mentioned levels. 
 
Table 4. The Indicators of the Median of Psychological Readiness and Competence Readiness  
(Self-Assessment of Indicators at the End of Practice) 
 
Median 







PR CR PR CR PR CR PR CR 
L UA 43 28 0 4 34 44 0 1 
X1 65 28 0 0 12 49 0 0 
X2 44 7 0 0 33 70 0 0 
X3 39 18 0 0 38 59 0 0 
 
After the evaluation of obtained data, we performed the expertise of our developed methodology.  
The expertise was performed on the basis of the conclusions, drawn by S. Beshelev, F. Gurvich 
(Бешелев, Гурвич, 1973; Бешелев, Гурвич, 1980), A. Orlov (Орлов, 1996), L. Peks (2008). The expertise 
was carried out in two stages. At the first stage, the developed methodology and its correspondence to the 
levels of school environment was assessed by experts-university lecturers. The preliminary agreement was 
achieved on the particular time for carrying out the expertise in order each expert could plan time for this 
activity three weeks ahead. There were five experts chosen for performing expertise. These experts were 
competent concerning the problem under the research. At the preparatory stage, there was a questionnaire 
developed for the assessment of experts’ competence and the methodology for assessing competence. At the 
beginning the experts were acquainted with the theoretical conclusions of research and obtained results. In 
order to perform assessment, the experts were given an expert’s worksheet, the totality of indicators of 
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readiness for the pedagogical activities, grouped according to the levels of school environment and stages of 
practice; a student’s questionnaire for the assessment of readiness for the pedagogical activities at each stage 
of practice. Since expertise was carried out in the presence of an author, the experts had an opportunity to 
ask her questions in case of necessity. The experts assessed the following criteria: the conformity of the 
methodology, applied to assess the prospective teachers’ readiness for the pedagogical activities, to the 
standard of a teacher’s profession in Latvia; the conformity of indicators to the requirements set for a 
teacher’s profession; the conformity of indicators to the description of competences, set for a teacher’s 
profession in Europe; the validity of methodology, applied for the assessment of prospective teachers’ 
readiness for the pedagogical activities, when the assessment methodology is viewed from the aspect of 
research methodology; the ecological approach to the grouping of indicators according to the model of 
school environment; the possibility to apply the methodology for assessing the readiness for the pedagogical 
activities within the study process at the Institute of Education and Home Economics of the Faculty of 
Engineering at the Latvia University of Agriculture; the possibility to apply the methodology for assessing 
the readiness for the pedagogical activities within the study process at other higher educational 
establishments; the correspondence of assessment methodology to the aim, namely, to the determination of 
the dynamics of readiness for the pedagogical activities; the multi-dimensional character of the 
methodology, applied for the assessment of readiness for the pedagogical activities, within the context of 
educators’ many roles and functions; the comprehensibility of the definition of indicators; the 
comprehensibility of the instruction of a questionnaire; the correctness of the language style, used to define 
indicators. At the next stage of research, there was the aggregated the information obtained concerning 
experts. The experts’ competences had been assessed according to the methodology and there had been 
determined the coefficient for the competences of each expert (A - 1.00; B - 0.81; C - 0.73; D - 0.72; E - 
0.53). The obtained data show high level of experts’ competence. We advanced a hypothesis that: H0: There 
exists the correspondence among the assessments, given by experts. H1: There are differences among the 
assessments, given by experts. According to the results of the Friedman test we obtained p–value = 0.072. 
Since p–value = 0.072 > α = 0.05, we reject H0 and accept H1. Conclusion. There had been identified 
differences among the assessments, given by experts.  
At the second stage, which took place in 2011, the developed methodology was assessed by 12 experts 
– the 4th year full-time students after the practice of independent performance. During expertise, the 
students individually filled in the questionnaires and, before the assessment, assessed their own readiness 
for the pedagogical activities according to our developed methodology. These students’ self-assessment 
of practice and the assessment, given by the supervisors of practice, varies from 8 to 10 points. We 
advanced a hypothesis that: H0: There exists the correspondence among the assessments, given by 
experts. H1: There are differences among the assessments, given by experts. According to the results of 
the Friedman test we obtained p–value = 0.342. Since p–value = 0.342 > α = 0.05, we accept H0 and 
reject H1. Conclusion. There exists moderate correspondence among the assessments, given by experts.  
Conclusion 
The method of assessment, performed by experts, is applied for the assessment of a conception, 
indicators or a methodology; the assessment is performed by specialists-experts of a particular field. 
1. The assessment can be performed by experts not only before the research, but also after the 
conclusion of research, when the validity of methodology for the measuring of chosen criteria is 
proved by the obtained data. 
2. The results of the Friedman test show that there had been identified differences between the 
assessments given by experts. This fact is determined by the level of experts’ competence (experts – 
university lecturers). But in the assessment, given by the students, it is possible to observe moderate 
correspondence.  
3. The assessment, given by the experts, concerning our developed system of indicators and assessment 
methodology, varies from 8 to 10 points according to 10-point system.  
4. Our developed methodology for the assessment of readiness for the pedagogical activities may be 
applied not only for the determination of pedagogy students’ dynamics, but it may be applied also in 
the case of working teachers, because it is based on the standard of a teacher’s profession.  
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GATAVĪBAS PROFESIONĀLAI DARBĪBAI INDIKATORU UN METODOLOĢIJAS EKSPERTĒŠANA 
 
Regīna Baltušīte 
K o p s a v i l k u m s  
 Dzīves laikā indivīds iekļaujas dažādās vidēs. Tomēr cilvēks ir ne tikai vides sastāvdaļa, bet arī mijdarbojas ar 
to. Ja viens no būtiskiem cilvēku un vides mijdarbības uzdevumiem ir personības veidošanās un attīstība, tad šādu 
vidi varam saukt par izglītojošu. ( Briede, Pēks, 1998). Izglītības vide sākas tur, kur satiekas mācāmais un mācošais, 
kur starp tās atsevišķiem elementiem sāk veidoties noteikti sakari un attieksmes. Pedagoģijas studentam  tādas ir 
augstskolas un skolas vidēs, kur veidojas gatavība profesionālajai darbībai.  Gatavību profesionālajai darbībai veido  
kvalitāšu kopums, kas ir uzkrātās pozitīvās pieredzes rezultāts un veiksmīgas pedagoģiskās darbības iekšējais 
potenciāls, kā arī resursu stāvoklis mērķtiecīgai darbībai, kas rodas un attīstās skolotāju izglītības procesā, 
mijiedarbojoties ar reālo skolas izglītības vidi. Mūsdienu  pasaulē cilvēks saskārās ar jaunām un ātri mainīgām 
situācijām, kas prasa kompleksu pieeju problēmu risināšanai, bet tas savukārt izvirza prasību pēc jaunām zināšanām 
un prasmēm. Pedagoģiskās prakses laikā topošais skolotājs, būdams vēl augstskolas students, nonāk tiešā 
mijiedarbībā ar savas profesionālās darbības vidi. Tāpēc pedagoģiskai praksei ir īpaša nozīme jaunā skolotāja 
profesionālās tapšanas procesā. Tās laikā students mācās  teorētisko studiju laikā gūtās zināšanas izmantot 
pedagoģiskajā darbā, profesionālās attīstības procesā, veidojot savu pedagoģisko meistarību, kur nozīmīgu vietu 
ieņem profesionālā kompetence. Pedagoģiskās prakses laikā veidojas attieksme pret izvēlēto profesiju, profesionālās 
identifikācijas procesā attīstās piederība pedagoga profesijai, skolai kā izglītības videi. Lai izvērtētu studentu 
gatavības attīstību pedagoģiskajai darbībai, izstrādājām gatavības pedagoģiskajai darbībai līmeņu noteikšanas 
metodiku. Metodika ietver 77 izvērtēšanas  indikatorus pa vides līmeņiem (mācību vide (30 indikatori), 
pedagoģiskā vide ( 31 indikators), izglītības vide (16 indikatori)). Katrs indikators tiek vērtēts no 1 līdz 4 ballēm no 
vēlos un protu aspektiem katrā prakses posmā no patstāvīgas darbības prakses līdz vērošanas praksei, aprēķinot 
rezultātus arī starpposmā – pēc asistēšanas prakses. Balstoties uz šiem gatavības pedagoģiskajai darbībai 
izvērtēšanas indikatoriem, tika izveidota aptaujas anketa, ko izmantojām 2009. un 2010.gadā pētījumos.    Balstoties 
uz būtiskuma un ticamības līmeņa raksturojumu, tika noskaidrotas izmaiņas indikatoros laika dimensijā no 
vērošanas prakses līdz patstāvīgas darbības praksei. 
Ekspertvērtēšana kā metode tiek izmantota koncepcijas, indikatoru vai metodikas izvērtēšanai, kuru veic 
konkrētas jomas speciālisti - eksperti. 
 Ekspertvērtēšanu ir iespējams veikt ne tikai pirms pētījuma, bet arī pēc tā norises, kad ar iegūtajiem datiem 
tiek pierādīta metodikas validitāte izvēlēto kritēriju mērīšanai. 
 Mūsu izstrādāto gatavības pedagoģiskajai darbībai izvērtēšanas metodiku iespējams izmantot  ne tikai 
pedagoģijas studentu dinamikas noteikšanai, bet arī strādājošajiem skolotājiem, jo tā balstās uz skolotāja profesijas 
standartu.  
 
